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Introducing difficult and/or challenging subject matters with an aim to finding balance and
resolution between differing views. 

GOALS

DESCRIPTION

Decide upon a given subject matter that can have resonance within the working group
and may well produce conflicting views. A good exercise for this is “Where do you stand”
where you draw an invisible line across the room with one extreme being positive and
one being negative. Then ask provocative questions and the participants do not comment
but place themselves in the line to show where they stand. For example, you could ask
where do you stand on McDonalds?

Some will stand in the middle because they don’t care either way whilst some will stand
at the positive end because they like it and some at the other end because they don’t.
You can also note that the line produces a measure of extreme reaction and the further
down the line you stand the more extreme your response. From here you can escalate to
other subject matters such as views on immigration or legislation for example. From this
exercise will emerge points of opposing views which will generate subject matters for
ongoing exercises. It is essential that this is a silent exercise where there is no judgement.
Participants simply make their thoughts clear by their placement within the invisible line
and there is no debate and no need for justification.

Once you have a chosen subject matter choose two individuals or groups who make the
case for opposing views and a third individual or group to be the mediators. Yourself as the
activity leader can either be passive or the arbitrator of facts when untruths are spoken.
Opinion, however, is always respected.
 
Each of the opposing groups place forward their argument and the mediators apply the
principles of conflict resolution (see learning outcomes below) to find resolution where
possible.
 
Please note: This is not an exercise to seek complete agreement but rather to teach the
ability to hear and understand opposing views in a safe space and where possible find
agreements palatable to as wide a group as possible.  
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We often think of conflicts as bad or unfortunate, situations to be avoided if possible.
Actually, in most cases, conflicts are opportunities to make something better. They
challenge us to learn, create and improve. That’s why textbooks call them math “problems.”
Conflicts get their bad rap from the ways in which people choose to respond to them.
There are always multiple ways to react in conflict situations, some destructive and others
constructive. This activity will help students understand that our responses help determine
whether conflicts lead to fall out or productive problem solving.

GOALS

DESCRIPTION

1. Group students into teams of three. 
2. Within their groups, ask students to come up with a conflict. It can be imaginary or a
conflict from one of their lives. 
3. Ask each group to create a T-chart for its conflict, listing three constructive ways one
might respond to that conflict and three destructive ways. Emphasize that constructive
ways likely lead to learning, problem solving and better relationships, while destructive
ways will lead to escalation and enmity. 
4. Ask each group to share their conflict and T-chart with the class. 
5. For every constructive and destructive response shared, ask a group to provide one
possible consequence or outcome.

Points of discussion,
What is challenging about coming up with constructive response when you’re actually in
a conflict? 

Our T-charts list only constructive and destructive responses to conflict. Are all responses
either constructive or destructive, or might your response affect conflict in a different way?

T chart example,
My brother always wears my clothes. 

Constructive 
1. Ask if he knows which clothes belong to me. Offer to mark my clothes. 
2. He seems to like my shorts. Offer to show him where I bought them.
3. Explain that his wearing my clothes bothers me. See if he has any solutions. 

Destructive
1. Yell at him or hit him whenever I see him in my clothes. 2. Wear his clothes without asking,
since he’s in mine. 3. Keep all my clothes dirty so he won’t want to wear them.
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Negotiation is commonly used to settle disagreements. Although we don’t typically call it
such, we negotiate all the time – with ourselves, with our friends, with our parents and
coworkers. For students these negotiations might look like: Should I keep studying or catch
up on my shows? I’ll do the dishes if you let me go to Matt’s house after. All of the
exchanges involve negotiation, and often, so do conflicts. In this activity, students will learn
basic negotiation strategies and how negotiations can be affected by circumstance

GOALS

DESCRIPTION

1. Create a long line on the classroom floor using masking tape. 
2. Pair students and have them face each other across the line. 
3. Each student’s goal is to convince his/her partner to cross the dividing line. They may use
any tactic except physical force. The partner that successfully convinces his/her partner to
cross the line wins. 
4. After five minutes or once one partner from each pair has crossed the line, discuss the
activity. 

Common negotiation techniques. 
1. Contending/power moves – Attempts to force the other party into concession: threats,
leveraging relationship, lying, refusal to negotiate. EX: You might as well come over here
because I’m not budging. 
2. Concessions/compromising – Moves that make it easier for the other party to agree with
you: bribes, lessening your demands, promises of future favours,
EX: If you cross the line, I’ll do your math homework. 
3. Process moves – Changing the structural dynamics of the negotiation: enlisting support,
setting switching, providing perspective. 
EX: C’mon just cross. It’s just a dumb game.

Followed by discussion.
What negotiation strategies did you use to persuade your partner? (Can lead into
discussion of common negotiation tactics.) 

If you crossed the line, why? What convinced you? 

Did anyone think to simply switch places (win-win)?
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A piece of work involving drama activities and some filming, exploring the richness of
diversity, shared experiences of hate speech and a call to stand together against it. 

GOALS

DESCRIPTION

Drama sessions exploring the different cultural histories of the group, what languages may
be available to be called upon and how you would say hello in that language (session 1).
This can be elaborated on by discussions on heritage from individual family trees. What
do they know of their family history and/or what they know about their own name and
what it may mean?
 
Followed by group discussions on experiences (either lived or aware of) of hate speech,
which is then turned into a question, i.e., “have you ever been called a terrorist because
of the colour of your skin”? (Session 2). This can be elaborated on by discussions on what
can be understood as hate speech, what impact it can produce and what is the laws
response to it.
 
Followed by exploration of sentences that would promote positivity i.e., “its time to be
kind” (session 3). This can be elaborated on by discussions on what are the antidotes to
specific forms of hate speech. For example, body shaming could have a response of “it’s
time to see beauty in all people”

Finally, a fourth session that films these three elements said directly to camera. The result
is several young people saying hello in different languages one by one, then statements of
experiencing hate speech, then statements of positivity all preceded with “it’s time to….”
C

R
EATIV

E EN
G

A
G

EM
EN

T
H

U
M

A
N

 EX
H

IBITIO
N

 

The European Commission support for the production of this publication does not constitute an endorsement
of the contents which reflects the views only of the authors, and the Commission cannot be held responsible

for any use which may be made of the information contained therein.
Agreement Number: 2020-1-UK01-KA227-YOU-094535

The development of a physical theatre piece of theatre to create a human exhibition
exploring challenging imagery in society and reflecting it back to its audience.  

GOALS

DESCRIPTION

This is delivered across multiple sessions.
Embedded in the work should be energisers and exercises that promote physical
performers. Some suggested games follow but feel free to follow your own practice.

Examples,
Person to Person – Group is placed into pairs and class leader calls out parts of the body
like toe to toe, shoulder to shoulder, back to back, and increasing to wrist to knee, elbow to
hip etc. Both members of the pair must follow the instruction so wrist to knee would mean
both participants place their wrist on the others knee. This continues until class leader feels
participants are pushed to a limit in which the leader then shouts person to person, and
everyone switches to find a new partner and the exercise is then repeated with as many
rounds as the leader wishes. 
Body sculpting - Group is placed into pairs, Partner A and partner B. Partner A thinks of an
emotive state such as anger, hope, joy etc and has 3 mins to shape partner B into a shape
that portrays the chosen emotive state. After 3mins partner B holds their positions and all
partner A’s wander around the space to guess the other models’ emotive states. The
exercise is then repeated with partner A being the models and partner B being the
sculptor. 
Points on floor – Whole group walk around the space and class leader calls out parts of
the body such as foot, hand, head or bum, elbow, toe etc. At which point all participants
can only have those points touching the floor. This can be extended to groups working
together where the leader calls out five feet, three hands, one elbow and two bums etc.
The group then need to support each other to collectively only having those points
touching the floor.

Note: In all the above exercises the class leader should keep embedding the importance
of appropriate touch and consideration for other bodies. Also, be careful to slowly increase
the physical demand on the participants and not jump in with movements that place high
duress on the body without appropriate warm ups.
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Devising a piece of theatre using the seven deadly sins as a reflective exercise in how
they resonate with modern society.   

GOALS

DESCRIPTION

This is delivered across multiple sessions.
Utilising the themes of the seven deadly sins, this is a creation of those traditional
challenges and how they manifest within the participants lives. 

A strong holding form is the structure of TV adverts, this could be performed live or
actually filmed. Other holding forms include, 
• A carnival of pop ups and each space holds a scene/sin.
• A traditional performance/cabaret with each scene being a sin.
• A musical where each sin becomes a theme for song writing classes. This could be

turned into an EP or set of podcasts with the writers explain their thinking/process
after the song. 

Each session should begin with discussions on a chosen theme/sin and how they resonate
with the participants in everyday life. Try to stay away from examples outside of the
participants experiences but draw out how these impacts on them directly. A good
opening exercise is for the participants to list the seven in order of which has most impact
on them and which least, it helps to focus on real examples.
 
Once the discussion has produced enough material explore how best to present it.
Through a set of tableaux, modern fairy tale, advert, song, script etc. And start devising. 

Sometimes I find it is best to decide on your holding form (the nature of how you will
wrap around your stories and present them) before you begin as this often decides on
the form you will devise with. However, if you feel the participants are accomplished and
adaptable then just start devising and see what emerges as a good direction to go with.
It can produce delightfully surprising results. 
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• To develop knowledge and understanding about refugees and their rights
• To practise skills to present arguments and make judgements
• To promote solidarity with people who are suddenly forced to flee their homes.

It addresses:
• The plight of refugees and the social and economic arguments for giving and denying
asylum

GOALS

DESCRIPTION

1. Trainer introduces the main aim of the activity
2. Start with a brainstorm to find out what people know about refugees. Write the points
on a large sheet of paper or flipchart to refer to in the discussion later.
3. Show people the set-up and explain the scenario. Tell them that they are on the border
between countries X and Y. A large number of refugees have arrived. They want to cross
into Y. They are hungry, tired and cold and have travelled a long way from their home
countries, P; Q and R. Some have a little money and only a few have identification
documents or passports. The border officials from country Y have different points of
view about the situation.  The refugees are desperate, and use several arguments to try
to persuade the border officials to let them in."
4. Divide the participants into three groups: one group to represent the refugees, the
second group to represent the border officials in country Y, and the third group to be
observers.
5. Tell the "refugees" and the "border officials" to work out a role for each person and
what their arguments will be. Advise the observers about giving feedback. Distribute
the role cards and give people fifteen minutes to prepare.
6. Start the role-play. Use your own judgement about when to stop, but about ten
minutes should be long enough.
7. Give the observers five minutes to prepare their feedback; then start the debriefing
and evaluation.
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• To develop an understanding of the link between rights and responsibilities
• To develop discussion and co-operation skills
• To promote civic responsibility

Purpose of the activity is to draw a "map" of the relationships between four "actors"
within (an ideal) democratic society

GOALS

DESCRIPTION

1. Trainer introduces the main aim of the activity
2. Divide the participants into four equal-sized groups to represent four "actors" in a
democracy: the government, the NGO sector, the media and citizens.
3. Give each group a sheet of A4 paper and a pencil to use for making notes and ask
them to spend ten minutes brainstorming the role that their "actor" plays in a democratic
society – that is what the main functions that it performs are. At the end of the time, they
should agree on the five most important functions.
4. Next they are going to prepare their "record sheets". Hand each group a large sheet of
paper (A3 or flip chart paper) and a red marker pen, and ask them to write down the
"actor" they represent at the top and underneath, their five most important functions.
5. Bring the groups together to present their "record sheets". Let the groups share their
reactions. Ask them if they agree about the main functions of these four "actors". If they
wish to, the groups may amend their lists in the light of the feedback.
6. Now separate the four groups again and hand out the green pens. Give them fifteen
minutes to brainstorm what they require from each other, in order to carry out their own
functions. When the time is almost up, ask the groups to prioritise the two most important
demands they make of each of the other "actors" and to list these under separate headings
using the green marker pen.
7. Hand out the copies of the "Rules of play", go through them and make sure everyone
understands what they have to do. Then ask the groups to bring their "record sheets" into
the middle of the room and to lay them in a square about 1m apart (see diagram). Ask
members of each group to position themselves near their "corner".
8. Hand each group their 6 strands of wool, a roll of tape and a blue pen.
9. The rounds of negotiation now begin. You should allow 10 minutes for each round.
Remind people that the aim is to map out relationships between the different "actors"
and that when a demand is accepted one piece of wool should be taped between the
two papers to signify acceptance of responsibility.
10. Move on to the debriefing and evaluation while participants are still sitting around
the map.
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• Right to participate in government and free elections
• Right to participate in the cultural life
• Freedom of opinion and information

Participants re�ect on the meaning of youth participation and discuss ways of increasing
their own participation in the local community.

GOALS

DESCRIPTION

Trainer introduces the main aim of the activity

PART I: What is the ladder of participation? (45 minutes)
1. Ask participants what they understand by the term "youth participation".
2. Hand out the diagram of the ladder of participation and explain that this is one model
for thinking about different ways of participating. Briefly discuss the different levels.
https://www.youthpower.org/youth-drg-toolkit-3-models-roger-hart-ladder
3. Divide the group into 8 small groups. Allocate one level of participation to each group
and ask them to prepare a short 2–3-minute role play to illustrate the level they have
been allocated.
4. When the groups are ready, invite them to present their role plays in turn. Allow
questions or time for comments between the different role plays if participants want.

Part II: How we participate
5. Ask participants to work individually for 5 minutes, trying to find examples in their own
lives for as many of the 8 levels as they can. Tell them to think about what they do in all
aspects of their lives: at home, school, clubs, work and with family and friends.
6. Then invite participants to share their examples in small groups of 4-5 people. While
discussing the examples, ask participants to come up with ideas for obstacles (things that
stop them from moving up the ladder) and enabling factors (things that help them to
move up the ladder). They should write each idea on a separate "post-it".
7. While the groups are discussing, stick the prepared headings "obstacles" and
"enabling factors" on the wall about 2 metres apart. Then bring the groups into plenary
and ask them to stick their papers on the wall under the headings.
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• To raise awareness of the inequalities in society 
•To foster solidarity and motivation to act against stereotypes
•To develop skills of observation and imagination 

GOALS

DESCRIPTION

1. With the group, brainstorm those people who are disadvantaged or living at the margin
of society. 
2. Ask each participant to choose one such person they are curious about and explain
that they will go out and explore the locality through that person's eyes. 
3. Emphasise that the point is not to act out the role but to go out and imagine what it
would be like to be the other person. What would it be like to be in that person's shoes?
For instance, would they be able to enjoy all the amenities? Where would they buy bread
(if they can afford it)? Where would they live? 
4. Hand out the glasses if you have some! Tell participants that as they go around the
locality, they should take pictures either with digital cameras or on their mobile phones
as documentation. Agree on a time for everyone to return. 
5. On their return, ask each participant to transfer their pictures onto the computer, then
choose two, three or four to print out, mount on a large piece of paper and tape onto
the wall. The pictures should be untitled. 
6. When all the pictures are displayed, ask everyone to try to guess which groups are
being represented; then invite each participant in turn to present their photographs and
to explain why they are particularly interested in the particular group they chose to "see".
7. All the pictures can be put together to make an exhibition or slide show entitled "Lives
at the margin". 

Debriefing questions:
- What preconceived ideas or stereotypes did you have about the person you chose?
What influence did these have on how you did the activity and what you “chose to see”?
- "I know I do not see things as they are. I see things as I am." What effect do our
stereotypes and beliefs have on how we see the world around us?
- What have you learnt about yourself? 
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By the end of the activity, participants will be able to:
1. Identify hate speech, bigotry and aggressive behaviours.
2. Identify biased mechanisms that lead to stereotyping others

GOALS

DESCRIPTION

Prepare the role play with peer educators or volunteers from the group before the
session. Make sure to give volunteers time to prepare for this role play.

• Explain that we will see two role-plays to help us fully understand the differences
between passive, assertive, and aggressive behaviour. Tell the group to watch the first
role play and try to identify the story behind the dialogue paying attention to any passive,
assertive, or aggressive behaviour.
• According to the number of characters in the dialogue to play, call for a sufficient number
of volunteers. Separate them from the rest of the group and assign one coloured t-shirt
for each volunteer. Give them only the dialogue text without the explanation, transfer to
each one a speaker role of the dialogue and ask them to create in their head the character
behind the speaker they are interpreting without revealing them to the rest of the group.
• Have the volunteers do the role-play, wearing a T-shirt of different colours
(i.e. 1 black,1 white, 1 red, 1 blue…).

After the Role Play, discuss the following points with the group:
A. Is Red T-shirt behaviour passive, assertive, or aggressive? (i.e. Aggressive)
B. Why? What did Red T-shirt do to make you decide its behaviour was aggressive? What
did Red T-shirt say? How did Red T-shirt say it? Describe Red T-shirt’s body language.
C. Is Blue T-shirt behaviour passive, assertive, or aggressive? (i.e. Passive)
D. Why? What did Blue T-shirt do to make you decide its behaviour was passive? What
did Blue T-shirt say? How did Blue T-shirt say it? Describe Blue T-shirt’s body language. 
*Ask those questions for each "character/T-shirt."
• Ask the group to describe how they imagine each character and take notes on the charts.
E. Describe who is Red T-shirt. Define its persona with as many details as possible:

Red T-shirt gender:
Red T-shirt nationality:
Red T-shirt colour of skin:
Red T-shirt colour of hair:
Red T-shirt colour of eyes:

groups analysis and discussion

TYPE OF ACTIVITY

DURATION

45/60 minutes
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Awareness of the use of language

GOALS

DESCRIPTION

The news

Select a news story from the newspaper or a newscast. Analyse the language, write
together with the children, and describe the protagonists of the news on a billboard.

Circle terms that indicate race, gender, ethnicity or belonging to a particular area, and the
differences in terminology and their use in the description.
 
With the tutor's help, reflect on any derogatory, stereotyped or discriminatory use and
activate a discussion.

Case study (via scenario or from the news)

TYPE OF ACTIVITY

DURATION

40-50 Minutes
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• Know that hate is not a simple dislike but it does involve discrimination.
• Be aware of Hate speech as a phenomenon that includes the expression of opinions,
ideas and feelings not only verbally but also through other forms such as images, art,
texts, internet etc.
• Be aware of the consenquences of hate speech  

GOALS

DESCRIPTION

Tutors discuss with participants a case of hate speech and we ask them to explain where
they find it. This case is recommended to be up to date or at the news globally or
nationally.  So the educators choose a story that contains hate speech and discuss it with
the participants

Song

TYPE OF ACTIVITY

DURATION

40-50 Minutes
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• Know that hate is not a simple dislike but it does involve discrimination though
songs as well.
• Be aware of Hate speech as a phenomenon that includes the expression of opinions, 
deas and feelings verbally through art and  especially songs in an indirect way.
• Be aware of the consenquences of hate speech indirectly 

GOALS

DESCRIPTION

 Tutors give the song to the participants to listen to and give them the instruction to spot
the hate speech in it. It is worth mentioning that it is recommended that each country
give a song in the local language so participants can understand that the phenomenon
starts locally and expands. Participants should identify where the hate speech is located
in the song.

Experiential activity and exchanging opinions

TYPE OF ACTIVITY
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• Become aware that we all have stereotypes.
• Comprehend how stereotypes a�ect our cognitions and our actions. 
• Become aware that stereotypes are the roots of Hate Speech.

GOALS

DESCRIPTION

1.  Tutors will ask participants: “Do you believe you have stereotypes? For what groups
of people? What do you believe for these groups?” Tutors will write the answers on a
board/flip chart. 
2. Tutors will give each participant a post-it that she/he must not see but stich it on
her/his forehead. When all participants have a post-it on their forehead, they will be asked
to find friends by looking on each post-it. They will stay near to their friends. On each
post-it we can write different groups of people with positive or negative stereotypes
(i.e. woman police-officer, gay man, muslim man, German scientist, woman social worker,
former AIDS patient, illegal immigrant from Greece, illegal immigrant from Irak,
ex-prisoned man, taxi-driver, teacher).
3. Tutors will ask participants to talk about their choices before and after taking off their
post-its (how they made their choices and which criteria they used, how did they feel
that some participants avoided/picked them as friends).
4. Tutors will begin a conversation by asking participants, after they are seated again:
“Why do we all have stereotypes? Are they always helpful? Do you believe there is a
link between stereotypes and hate speech? What may be the consequences of negative
stereotypes on a person?”
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By the end of the activity, participants will be able to:
1. Describe the di�erence between “attacking” and “avoiding” behaviours
2. Identify factors that indicate attacking behaviour or avoiding behaviour.
3. Identify attacking and avoiding aspects of their own behaviour or the behaviour
of those close to them.

GOALS

DESCRIPTION

Gather everyone into a circle. Ask participants to listen to the list of actions that you are
going to read out:
• If they think they do an action often, they should put both hands in the air.
• If they think they do an action sometimes, they should put one hand in the air.
• If they think they never do an action you mention, they should keep both hands down.
*Trainer note: If you feel participants are ready to be more active, you could ask them to
move to different corners of the training area in response. For example, if they do an action
often, stand by the blackboard, or if they do it sometimes, stand by the windows, and so on.
The actions appear in two columns, don’t say which column is attacking or avoiding. Read
down the first column first, then the second. Ask participants to react after each word or
phrase.

List of actions
Column 1 (Attacking)
Nagging
Shouting
Persisting (I am right!) 
Revenge (I’ll get you back) 
Warning (If you don’t…) 
Interrupting
Exploding
Sarcastic
Insulting
Correcting

Column 2 (Avoiding)
Withdrawal
Sulking in silence
Taking it out on the wrong person
Saying that you are being unfairly treated 
Talking behind someone’s back

R
EC

O
G

N
IS

IN
G

 H
ATE SPEEC

H
TH

E D
RESS

The European Commission support for the production of this publication does not constitute an endorsement
of the contents which reflects the views only of the authors, and the Commission cannot be held responsible

for any use which may be made of the information contained therein.
Agreement Number: 2020-1-UK01-KA227-YOU-094535

Talking about di�erence and tolerance

GOALS

DESCRIPTION

Is this dress GOLD and WHITE or BLUE and BLACK

Both are true.
 
Show the images of the dress. People will see this dress coloured different. Both are right.

Discover this together and talk about how surprising this is and what can this tell you
about having a different vision on things and share your thoughts respectfully.
 
And another way is with the letter M and W.
 
When I am on one side, I will always say, this is an M. The person from the other side will
always say, this is a W. both are right.

Train the group to convince the other with what you see, but don’t tear down the opinion
of the other.

ice breaker/groups discussion

TYPE OF ACTIVITY

DURATION

10 minutes

Flip charts or board Markers or chalk
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By the end of the activity, participants will be able to:
1. Identify hate speech, bigotry and aggressive behaviours.
2. Identify biased mechanisms that lead to stereotyping others

GOALS

DESCRIPTION

• The facilitator places all the images cards face up on the table and keep the deck with
the sentences all together facing down.
• Each participant takes turns and picks one card from the sentences deck and reads the
sentence to the group.
• The group has to decide which image cards represent the person who said that sentence
and join the two cards together on the table. Each sentence can be attributed to only one
person, while each person can be the author of more than one sentence.
• Once every sentence card has been matched with a portrait card, The group explain the
match and assume a plausible context/scenario for each match.
Evaluation 15 min

When summarising the activity, the facilitator reveals the actual source of the sentences:
moms texting in parents chats in WhatsApp and discuss.
• Have we assumed any aspect while associating images to the sentences?
• How often do we witness similar dialogues on chats?
• Are there people whom we associate with hating behaviours more often than others?
• Why do we do that?
• …

Sentences to print:
• But are you sheep or people?
• If he doesn't listen to me, I go to her house, and there we see who is right.
• Still, listen to what she says?! That one doesn't understand anything!
• They shouldn't let this bitch work.
• At my house, you can also eat on the ground, but you wash yourself
• Shut up!
• I do not accept teachings from anyone. I take care of my things.
• You do as you like ... If you trust …
• It's a scandal. It's a shame.
• Why should those who are behind penalised those who have no problems?
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Group discussion, facilitation techniques and where appropriate, role play. 

TYPE OF ACTIVITY

DURATION

A rolling delivery. One subject matter with discussion then facilitation should last between
90-150mins. Multiple sessions would be possible with differing subject matters and would
allow participants to hone conflict resolution skills. 

SPACE & MATERIALS

A working space for specified number of participants plus supporting materials advising
facts/data/legislation on given subject matter.

LEARNING OUTCOMES 

• An understanding of the five steps of conflict resolution:
• define the source of the conflict

1. look beyond the incident. 
2. request solutions 
3. identify solutions all disputants can support 
4. agreement.

• Ability to manage difficult discussions with resolution strategies.
• Ability to generate a safe space with mutual respect. Ability to De-escalate conflict

through discussion and maintain respect with empathy of opposing views
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Group discussion, facilitation techniques and where appropriate, role play. 

TYPE OF ACTIVITY

DURATION

Points 1 – 3 is approx. 20 mins
Point 4 is approx. 10-20 mins depending on size of class.
Point 5 is approx 10 – 15 mins.
Plus discussion time
Overall approx 90 mins.

SPACE & MATERIALS

A working space for specified number of participants plus tape for floor markings.

LEARNING OUTCOMES 

• An understanding of the five steps of conflict resolution:
• define the source of the conflict

1. look beyond the incident. 
2. request solutions 
3. identify solutions all disputants can support 
4. agreement.

• Ability to manage difficult discussions with resolution strategies.
• Ability to generate a safe space with mutual respect. Ability to De-escalate conflict

through discussion and maintain respect with empathy of opposing views
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Group discussion, facilitation techniques and where appropriate, role play. 

TYPE OF ACTIVITY

DURATION

A short exercise lasting approx. 10 mins but followed by discussion with suggested time
of 20 mins. 

With group sharing ideas you can then return to exercise again to try with an advanced
understanding of negotiation techniques (if so then do not mention the win win scenario yet). 

Note: You can also apply real life scenarios/points of conflict to be played out.  

SPACE & MATERIALS

A working space for specified number of participants plus tape for floor markings. 

LEARNING OUTCOMES 

• An understanding of the five steps of conflict resolution:
• define the source of the conflict

1. look beyond the incident. 
2. request solutions 
3. identify solutions all disputants can support 
4. agreement.

• Ability to manage difficult discussions with resolution strategies.
• Ability to generate a safe space with mutual respect. Ability to De-escalate conflict

through discussion and maintain respect with empathy of opposing views
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Drama sessions, lived experience, script writing and single camera filming. 

TYPE OF ACTIVITY

DURATION

4 x 90 minute sessions.

This is a generous amount of time for the activity, which was also supported by general
drama games, warm ups and discussions. The product could be achievable in two
sessions. 

SPACE & MATERIALS

Room for drama sessions, plus camera and chair with neutral background. 

LEARNING OUTCOMES 

• Show some understanding of multiple platforms of creative engagement.
• An ability to apply varied engagement techniques.
• Open, creative, and playful. Being able to advocate for the group, promote the

talent of the group, widen networks
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Drama/Physical theatre sessions, lived experience, Devising, and performance.

TYPE OF ACTIVITY

Devising,
First a theme should be discussed and agreed around the subject of challenging imagery
in society. For the purpose of this description, we will refer to an existing piece (Show X)
that was based on aggressive sexualisation of young people on social media. 

Explore the imagery associated with the subject manner and how that can be exaggerated,
stretched, and heightened. Also what are the elements that both feed this imagery and
views it, how can that be incorporated into your creative responses. 

Start to explore still images that encompass the themes you are exploring and reflect them
back to an audience to highlight their destructive nature. Show X produced an image of a
young women gagged and tied to a chair by mobile phone cables. Those cables fed out
to four phones held by four young men with them staring at their screens. Another image
involved a young man on his knees also tied by phone cables with another person shoving
a mobile phone into the young person’s mouth.

Then explore the possibility of lightly animating some images by running then through a
small set of physical stills in a loop. Show X had a young person sitting in front of a
computer screen in the dark. Their face was sporadically lit by a flashing light from the
screen, and they shifted from still images of staring, grimacing, hands on face and
screaming, then back to staring.
 
Rotate the exercises to the participants so they can explore images as individuals, in
pairs and as groups. 

Once you have a set of agreed images start to curate a space with them as if you
were creating an art exhibition. This may be that the audience travel from room to
room with an image in each or you may place them all in one room. Be sure to play
with the form because the way the audience interact with the work is part of the
experience. Show X had a large cast, so we placed all the images in one large space
and had it as an exhibition that lasted for exactly 15 mins. The audience was allowed
in to walk around and observe and then asked to leave into a separate space to discuss
what the had seen. 
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Drama sessions, lived experience, devising, and performance. 

TYPE OF ACTIVITY

The Seven Deadly Sins,

Wrath (anger).

Sloth (laziness).

Avarice (greed for material things).

Lust (Can be sexual but also can be desire for a specific object. Think Gollum in lord
of the rings and his obsession with the ring).  

Pride (Ego or appearance). 

Envy (Jealousy).

Gluttony (greedy or a need to consume).  

DURATION

A lengthy engagement that requires time spent for discussion and creating. A minimum
of 8 x 2hr sessions but can be much more significant defined only by your ambition. 

SPACE & MATERIALS
Room for drama sessions, plus performance space. Additional materials defined by what
props you want to draw into your piece. 
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Group work

TYPE OF ACTIVITY

DURATION

60 minutes

SPACE & MATERIALS

Space: A spacious room
. 
Materials: Role cards, flipchart or board to write on, chalk and or furniture to create the
border crossing post, pens and paper for the observers to make notes

LEARNING OUTCOMES 

After the completion of the activity, the participants should be able to: 
• To understand refugees, eliminate discrimination and to promote solidarity with

people in the community 
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Group work

TYPE OF ACTIVITY

DURATION

1h30 mins 

SPACE & MATERIALS

Space: A spacious room
. 
Materials: A4 sheets of paper, flipcharts, handout copies, markers (red, blue, green),
6 strands of wool, a roll of tape, blue pens

LEARNING OUTCOMES 

After the completion of the activity, the participants should be able to: 
• Understand the importance of the link between rights and responsibilities in order to

be able to promote active engagement in the community 
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Role play 

TYPE OF ACTIVITY

DURATION

1h30 mins 

SPACE & MATERIALS

Space: A spacious room
. 
Materials: Paper, handouts, Flipchart, markers

LEARNING OUTCOMES 

After the completion of the activity, the participants should be able to: 
• Reflect on the ways young people can participate and the factors which impede or

facilitate their participation
• Develop skills to co-operate, organise and take action together with others
• Cultivate a sense of responsibility for one's own actions

8. Review the two lists with the participants. Ask for clarification about any ambiguous
statements and try to resolve any disagreements between participants about the
positioning of the statements.
9. Now put the "control" and "no control" headings up on the wall under the first headings
and ask participants to sort each list into two sub-lists according to whether the
statements are about things that they have (or could have) control over, or whether the
statements refer to external factors that are out of their control.
10. Finally review the positions of the papers in the four lists. Then go on to the
evaluation and debriefing.

N
EG

ATIV
E R

EIN
FO

RC
EM

EN
TS

C
H

A
N

G
E YO

U
R G

LA
SSES

The European Commission support for the production of this publication does not constitute an endorsement
of the contents which reflects the views only of the authors, and the Commission cannot be held responsible

for any use which may be made of the information contained therein.
Agreement Number: 2020-1-UK01-KA227-YOU-094535

Photo hunting

TYPE OF ACTIVITY

DURATION

120 minutes

SPACE & MATERIALS

Large sheet papers, pens, tape, a smartphone for each participant, computer and
a printer

LEARNING OUTCOMES 

Participants will be able to face how stereotypes can influence our perception of
disadvantaged people
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Red T-shirt habits:
Red T-shirt favourite music:
Red T-shirt favourite food:
How Red T-shirt spends its day:
…
F. Describe who is Blue T-shirt. Define its persona with as many details as possible:
Blue T-shirt gender:
Blue T-shirt nationality:
Blue T-shirt colour of skin:
Blue T-shirt colour of hair:
Blue T-shirt colour of eyes:
Blue T-shirt habits:
Blue T-shirt favourite music:
Blue T-shirt favourite food:
How Blue T-shirt spends its day:
…
• Compare now their descriptions with the characters created by the actors/volunteers.
Discuss any differences or similarities.
• Do the characters personas correspond?
• How comes?

Evaluation 15 min

When summarising the characters considerations, the facilitator reveals the actual source
of the dialogue (social media posts or groups) and discuss.
• Have we assumed any aspect while imagining the characters?
• How often do we witness similar dialogues on social media?
• What are the possible scenarios online or on social media in which those dialogues are
familiar?
• Are there people whom we associate with hating behaviours more often than others?
• Why do we do that?
• …

HANDOUT
Dialogue:
Red T-shirt: This stupid my nigga (black man)
Blue T-shirt: He opened with it, I can respect it... still not a woman (black man class of
1974, call of duty player)
Red T-shirt: This is sad, but I know women support trans more than we do but understand.
I came out of a woman I love WOMEN, and I refuse to let a group of people feel they are
women because they can dress like them. Trans women are men. Don't confuse our
GODs (black man, newborn father)
White T-shirt: educate yourself (he/him musician)
Blue T-shirt: fuck you, I can read a birth certificate properly
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SPACE & MATERIALS

Any space is fine. We need a newspaper, a billboard and some markers. It can also be
done by viewing news videos from a PC

LEARNING OUTCOMES 

What I see is maybe not the only way to see things.
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SPACE & MATERIALS

Space: A spacious room. 

Materials: Paper, handouts, Flipchart, markers to write/capture where they detect
hate speech

LEARNING OUTCOMES 

After the completion of the activity, the participants should be able to: 
• Reflect on the ways young people can participate or not in hate speech
• Be able to recognize hate speech in public discourse and on the internet/social media 
• Develop skills to co-operate, organise and take action together with others
• Cultivate a sense of responsibility for one's own actions
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SPACE & MATERIALS

Space: A spacious room. 

Materials: Paper, handouts, Flipchart, markers to write/capture where they detect hate
speech in the song. 

Wi-Fi access to have the song or downloaded before they implement the activity.

LEARNING OUTCOMES 

After the completion of the activity, the participants should be able to: 
• Reflect on the ways young people can participate or not in hate speech
• Be able to recognize hate speech in public discourse and on the internet/social media 
• Develop skills to co-operate, organise and take action together with others
• Cultivate a sense of responsibility for one's own actions
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DURATION

60 Minutes

SPACE & MATERIALS

Space: A spacious room. 

Materials: Flipchart/board, markers to write, post-it, chairs

LEARNING OUTCOMES 

After the completion of the activity, the participants should be able to: 
• Acknowledge their own stereotypes and the impact on their behaviour.
• Be able to understand how hate speech is motivated. 
• Cultivate empathy
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Feeling ill
Being polite but feeling angry
Feeling low and depressed
Not wanting to hurt the other person 
Trying to forget about the problem

Next, point out to everyone that the words you read first (in the first column) are attacking
behaviours, and the second list is avoiding behaviours. Ask group members to reflect for a
moment about which set of behaviours they engage in more often than others.

Brainstorm the word "attack" and then the word "avoid". Ask participants to call out what
each term means for them. Allow a few minutes for each word. Good and bad feelings
may be expressed about each word. Note these ideas on the flip chart or board.

Then ask participants to think of one personal reason why they would behave in an
attacking or avoiding way. Ask for a few volunteers to describe their examples to everyone.

Ask participants to consider how “attacking” or “avoiding” could be expressed. What would
they say? How would they say it? How would they say it with their bodies? Note some of
these ideas on the flip chart or board.

Ask them to think of one word or phrase when avoiding or attacking, whichever is their
most frequent behaviour. They should consider how the term is said and the body
language that goes with it. An example of avoiding behaviour might be, "Where are you
going?" said in a soft, uncertain way. This indicates that the questioner expects an angry
answer (body language might hunch the shoulders and turn away). Ask how the exact
phrase could be said in an attacking way.

You might point out how what people say depends on their body language. With the
"Where are you going?" example, you could suggest that they try using the phrase while
looking straight at the person with a big smile and speaking with a strong, confident voice.
This behaviour will significantly affect what they say and the message being
communicated. In this example, the participants may find that what they say is interpreted
much more positively when changing their body language.

Steps 7 and 8 can be repeated with a digital reference. Ask them to think of one word or
phrase they use online when avoiding or attacking, whichever is their most frequent
behaviour. They should consider how the term is communicated online, if it is written or
else, and the "behind the screen/keyboard" aspect that goes with it.

In groups of three, take turns practising examples. In contrast, the other two in the group
offer suggestions about how body language could change to make the response positive
rather than attacking or avoiding it. Try other examples, including participants' suggestions,
virtual and real situations and so forth.
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SPACE & MATERIALS
https://en.wikipedia.org/wiki/The_dress

LEARNING OUTCOMES 

Participants will experience that what I see is not the only way to see things.
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card game

TYPE OF ACTIVITY

DURATION

30 min

SPACE & MATERIALS

Cards with pictures of various people.
Cards with sentences.

LEARNING OUTCOMES 

- Understand activities that explore the seemingly universal need to feel stronger and safer
by excluding or discriminating against others. Understand activities that explore how we
exclude others through banter, friendship groups, dress etc.
- Understanding and accepting our own contributions to hate speech and bigotry.
- Gain a greater understanding of systemic racism and discrimination in all its forms, for
example, sexism, racism, economic discrimination, homophobia and gender discrimination,
discrimination concerning religion. To seek knowledge and an understanding of the law...
- Models inclusion and acceptance of all. Recognises and shares concerns around
unconscious bias in self.


